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The Effects of Pre- and Post-learning 





This study examined whether learning strategies and interest of students toward their 
classes were influenced by pre- and post-learning. The participants were selected from a 
social research class which consisted of forty-four university students, most of whom were in 
their freshman year. There are two main phases, baseline and intervention. In the first step of 
the baseline phase, all of the students were tasked to respond to two scales which measured 
their goals for mastery and performance in terms of learning. The participants were then 
divided into two groups（high and low scores）, based on the median of the two scales. In the 
baseline assessment, the participants were asked to respond to two scales that measured 
their learning strategies and interest toward class. In the intervention phase, students were 
asked to take a quiz by next class as review of the class. Also, in the intervention phase, 
students had to continue to respond to the same questions. To examine the differences in 
learning strategies and interest toward class between the baseline and the intervention 
phase, a 2（high and low of two learning goals）× 2（learning phases） ANOVA was conducted. 
Results showed that both scores for the learning strategies and interest toward class in the 
intervention phase were higher than the baseline phase. In addition, there was a significant 
difference between the scores of the two groups（high and low learning goals）, and the scores 
of the students with higher learning goals were stronger than those of the students with 








































が示唆されている（Titsworth & Kiewra, 2004）。また、事前に本学習と関連する発問が行われ
ることにより、本学習において精緻化方略が増えることを明らかにしている研究もある
（Rickards & McCormick, 1988）。Matsushima & Ozaki（2016）では、2015 年に教育心理学系




























ば、McDaniel, Agarwal, Huelser, McDermontt, & Roediger, 2011）。
テストの具体的な効果については、直接的効果と間接的効果があると考えられている
















し、ベースライン期に 1/2 回、介入期に 2/3 回以上出席していた 44 名を対象とした。
（2）授業の流れ
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